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ABSTRACT 

This program, included in "Effective Beading 
Programs. • vas begun in 1970 and serves more than 26,000 students 
in grades 1-5 in 77 Fort Worth elementary schools. A 
diagnostic-prescriptive approach is usea to teach reading to these 
students. A "Continuum of Beading Skills" sets forth a basic 
philosophy, a herrarchy of skills, diagnostic procedures and 
prescriptive alternatives, and an inventory of multimedia materials 
for teaching the skills. Hultiple basal readers are used in addition 
to a variety of support materials. Reading specialists coordinate the 
program in each school and help in diagnosing problems and designing 
appropriate instructional programs. Resource teachers support 
classroom teachers by working with principals and reading specialists 
on special needs and vith children as veil. Extensive inservice 
activities are provided at the building level and on a cityvide 
basis. Special needs are met vith intensified programs. An 
intensified bilingual program meets the needs of the Nexican* American 
population. A parent^involvemer.t program is evolving in the form of 
volunteer tutoring and instractional aide services. (TO) 
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Thin prorrr-i _'.'vc.> ail 2'), 756 otu^lcnt- rracr^s 1-5 in 77 Fort 1/orth 
olj'ri^r.l iry ^cl^or-li:. Vhc :'ludo!:i*r^ live rT-aialy la the resjcicntial and 
cuvj {'ro • all tyr^^i' oT farailics* Th:- 5;ci:^olc are fully / at ergratca so thcit 
all schools l ave an etlinic lux: as v:ell as *' socio-econoaiic niix# ihv. city 
has a hiyji rate o1 ^^Dbility and inter^rati on creates adaitiorial plr'nned 
mobiliv/, TMs factor eliniin-iocs the co':rn.mity school concept and malces 
a fryc'^^eras r.pproach er'.pccially valuable as it gives students an aca-^iemic 
cixrren-"/ fiat can used in any of ths 77 elementary schools* It allov/s 
xor a >^ide variety of instructional i:;atterns each geared to ohe iane crit- 
ter la for teaching c-Lildren to read# 

A diagnostic pr.^cripbive ayprcach is used to moot the needs of each 
c:*ild. The pr^rraru is co:npriocd in a "Continuum of Rer?dlng SiJlls" which 
s'^^ts fci'tl:' a basic r^rl^usophy, a hierarchy of skills^ diagnostic proced^jres 
anJ r.r'^:.cr"*-pt Iv.^ alternatives, and an invenl/Cry of irjlti-mcJia iralc" ials for 
teaching the c kills. The diagnostic procedures consist, cf custcxn dojlfticd 
critor:) cn-rcf crenced tests geared to the continuun of reading Gkills. Miltiple 
basal readers adopted the state are used in ac'dition to a *ide vaiicty of 
sur^portive materials ♦ 

An eKicnsive staff supports the sys^^'^r^^ Reading specialists coordinate 
the pro^rc'jn in ear;h -chool* Resource teacl.-^rr support the classroo.Ti teachers 
by vor'/.-ir.j; vrith .rlncipali and reading specialists to nieet identified special 
needs of children. 

At t*:e pri'^vr;/ j^cvel sp'^cial noedo are w-X vn.th an intensified pre\''ention 
program alrreJ at. the early iuc-ntification ana early remediation of problems. 
Ai; ir.t ^nr.ificd bilinj/jl r rcgran meets the special needs oZ the Mer-dLcan American 

US Of^A"«»t»«TO^NiAtTM 

^ EOUCAriON 

r THI' OOCUMtWt HAS •E*'»0 

^ THE PE«SOWO«0«OAWlZATlONO«'OlM 

stATf o 00 WOT wfcf ss*«'»-v trrpE 

^EWTO'FIC'AL NATIONAL IWSTlTUtf 0« 

eouCATfON position 0« POt»CV 
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' A parent ii:vulv.n:cr.t pr-o^^an-. in the form oT v.LrAo.v- titcrin.: " unc- 
tional aides ser-.ice is the ne.e.:t cc.pone.t of th- nrogra.-... The research 
d.,>art.ent is gcttin, cr-.e encc.r .o-.tv.-c cata to support the systems 
approach. 
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Program Description 

» Saturday morning workshop with national 
reading authority. Dr. Jo Stanchfield 

» Production Workshop (participants identi- 
fying word attack skills and making 
niaterials that teach the skills) 

» Comprehension and Critical Thiriking Skills 
(special emphasis on work s-:udy skills) 

* Creative Dramatics and Creative Writing 

* Functional Healing (special emphasis on 
the Heal World Heading Tasks) 

» Newest in Literature for Teacher and 
Children 

• Each session three hours long 

• Each participant attending six 3 hour 
sessions 




PerfDrmance Based Teacher Education 
An Inservice Design 

The inser^.'ice iejii*r. is based on the 
fcl lowing neeis assessment: 

* Diagnosing and ^^ouping to ueet 
individual needs 

* Using supplementary materials, library 
books, and varied teaching methods 

* Developing word attack skills and 
comprehension skills 

* Providing for the disabled reader and 
the superior reader 

* Using writing, sp^^aking, and dranatics 
in reading instruction 




The Fort Worth Plan 

FOR 

TEACHING ELEMENTARY CHILDREN TO REAI 



A Systems Approach 

I 



THE FORT WORTH ELEMENTARY SCHOOLS 



The Organization 



* Tr.e el«::entarY eiucatlc^n prcgran cf the 
Fort Worth r-ub'.lc Jch,,ols is staffed by 
an assistant superintendent, a iirect.r, 
assistant iirectcrr, ^lassrooz. neacherj, 
and caraL ^fessicnals. 



* The schools are fully integrated and are 
orranSzei intc l6 clusters. Each cluster 
is grouped arcund a prisiary school that 
houses all secon'^-c^ade pupils in the 
cluster and the neighborhood first-grade 
and pre-school children. Each feeder 
schccl in a cluster houses all pupils in 
irrades three, four, and five plus the 
local neighbcrhc^id pupils in pre-school 
and first ^raie. 





The Management Component 

The ?'5anager.ent Ccznporent for Implementing 
the Tystens Approach Consists of: 

* The classroom; teacher 

* The reading specialist 

* A supportive resource teacher who works 

with rhiliren with sj-ocial needs 

» The principa"^ 

* An assistant director of each cluster 
O central planning cOTiittee 
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The Systems Approach 

* A diagnostic prescription approach aimed 
at having each child make continuous 
progress at his own instruction level 

* A continuum of reading skills coded into 
a Bsultiple adoption of six basal readers, 
the speller, the English textbook, and a 
wide variety of multimedia materials 

* Criterion-referenced tests custom designed 
to the criteria iadentificd in the con- 



tinoua of skills ^ 
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Administrative Staff 



Division of Instruction 






•.r* . r". .r.; • rr.gr^^r his f rcf^r instruct icnai 

Th. r.m :t it h?i.- b**?: ^**v«r.tf^1 %5 a •ool for ' r*a4- 
w : *. h ar v*- rv i ^ . • c f h*» - 1 i r. i f ronrae . ry^^nr on 



•r.^ •.^ac t ^.i^rst*r.i rolf of the pro fess ional 

:r. - r^'^r \ ^ th** b^s* pcss:bl<? strftte^ies in read- 
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PRODUCTION RECORD 



ZLt.:^ tr.e rt?a:ir.g .-llr.lr first started diagnosing reading 
a-:-f i - Itrr. *iei^ and rrcvidir-^ reaedial ir.::tructicn , it has 
^-rai-ally exter.ied Its cervices ir.tc the total elecsentary 
rea^lr.^' rrrgrar., Tciay its perscnr.cl relate to all in- 
struct icr.al cerscr.r.el ar.l adr.ir.l str atorf in the elenentary 
zz'r.ctlz. Production cf this handbcoK neets the need to 
ircvide an overview rf the cliric program for all personnel 
*,eaz;ed to prc'/ide the best possible reading instruction for 
each zhild. Materials have been arranged in a loose-leaf 
cinder to facilitate revision «uid additions. 

Mrs. !-!ar>' Houghton, Coordinator of the ELementary Reading 
"linic, assisted the handbook ronnnittee. Mrs. Louise 
rrazier served as chairman of the comittee. Conmittee 
cecbers included: 

Mrs. !la^-ne Bennett Miss Millicent Jones 

Mrs. Dorothy Harris Mrs. Doris Stockton 

Mrs. Charlie Mae v'ohnson Mrs. Louise Taylor 

Mrs. Martha Jones 

Illustrations were done by llancy Frazier. 

The Elesen "j Heading Clinic Handbook has been published 
by the Curried un Department, and ve are grateful for the 
professional assistance of department personnel. 



Mrs. Ann Brannon 
Director of Curriculum 




July, 19TU 
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INTRODUCTION 
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7h- Element. ar:-' Fe?iii!.#- C\lr,:^ vas abli shed in the 
/I ring cf 19^9 ir. thv r.rt Wrrtr J^ublic Cchools in 

ri-r ^rcvlu- STtrcial help for selected t-Iecentary 
r^illj vl^r. r^^ai::;^ difficulties. 

I:, '.ht- <::.ju:r.g *.v. iec-^i- s, t:.e school pcj^ulation 
:r--rfajei n* r-*r : i r-;te- rub:;eq-:er.tly , re chil- 
•r-r. v*re 1:. r.etri cf :;r^-vl:i: acjij^tmce vith reading^ 
tu* /l \r.tf c^rvicc Vi.r I in i ted tc pupil c vith 
: irt : 7 u- i r : ua. I f ; j :tt i . r. , it var; r-- ccgr. i ced t hat a 
r.-v ':irv?*;.r. jr. ul i b^* ti/.er. in crier te care for 
" • rti: ^ Ivr-r * 'ir;/ r.ocl children. There- 

f r • ' , V : * : . r. v 1 r. u r r: tic. in * he s c hoc Is of t he 
;.*.*ii.u :r„f:r«--rj ?rr-^"vtt, a nev approach and an 
' x: : Jvr"/ir-jj v i:: begin by the reading 



:ier.* ify :r bi-rrr^, .^vt cbjectivec, and plan a 
t o t 'i 1 r^'iiir.f' irzfir''^' f ^ r r j heel 3 . 

Iri.v::'- dirif:r.c-'^t ic '^:d rrescr.ptlve activities 
ir.i r.*t*eri-tln :Vr individuals and greupn. 

Help ttrichc-rr z .'js: activities and select materials 



• r r» '« "i** an ^ ai*-" \ " \ •*! .r. -*~'a^r. ?*r i**— se*^,* '*e 
: r granr w r^c:; 

•rcvid'- 1 ccr.tlcte t**stlng rrograc. 

: re V : ie il t e mate ar p ro ar n^^-s to teach i ng read i ng • 

7r.<- facility -',n;:ictG of a coordinator's office, 
';taf^ rorm, and production room located in the 
:u H. C-i.rro]i Ki-n^-ntary fchoc' , 3908 McCart. 



// 



rr.e v:l;r*lc r.cust-s the Dixie Kuf faker Meoorial 
litrary a:.^ r*--Jouri.e aaterial used by staff 



B. riir.i^ personnel are assigned to schools by the 
^•ocrdinatcr. Teachers may be *i^**i^ed to tvo^ 
three^ or fcur schools^ deptfnding on sizes and 
needs of *.he schools. 

C. Use of reading clinic teachers' services is 
detemined cv the principal of each school. 

D. Evaluation of each teacher's service is achieved 
tnrciagh p^rfomance-based objectives. ITiis is 
-^cT.e by the teacher involved^ the coordinator, 
and the principal. 

E. Ir:-:;ervire is conducted each Wednesday afternoon 
In connection with the weekly staff meeting. 

?. Clinic pers-^nnel is comprised of coordinator, 
:;ecretary, ar.d 32 clinic teachers. 

IV. ?£?ix:;:;EL requiheKHTts 

To be qualified as a reading clinician in the 
Elecentary Peading Clinic, the follovix^ requirements 
3u:,t be net: 

A. A aiaster's degree with ecphasis on reading 



1. A course cr cour:jes in saethods of teaching- 
reading 

2. A ourse or courses in diagnostic procediires 
for identifying probl**3S and methods for 
Bseeting the problems 

3. A vOurse or courses in teaching remedial 
reading 

(Requirements for certification of Reading 
Specialist are found in Part Five, 
Appendix D. ) 




2 



y. 



ERIC 



B. At least tl.ree years successful experience in zhe 
teaching of reading in a regular elementary 

classroun 

C. Familiarity vith the function of the elementary 
reading progran, and uses Of instructional 
materials and supplies 

The ability to plan, organize, and conduct 
inGervice and workshops 

The ability to work effectively with administra- 
tors, classroom teachers, students, and other 
Gchcol personnel 

?. Flexibility in performing the varied roles of a 
reading resource person 

KHIICCOPHY 

rne Elementary Reading Clinic shares and supports the 
philosophy of the Fort Worth Independent School 
District that the primary concern of our educational 
system is to create an educational design that will 
maximize student learning, and in so doing, produce 
within each student feelings of adequacy, personal 
worth, and self-reliance. 

In order to help sustain this optimal process, the 
Elementary Reading Clinic staff members are dedicated 
to the attainment of the highest possible quality 
reading program. Providing appropriate instructional 
strategies and materials for the teaching of reading 
is paramount. 




PART TWO - PROGRAM 



RCLE OF THE ELEMEIiTARY P.EADi:;:- CLIHIC 

From d variety of statistical information on 
illiteracy recently released cy the U. C. Office 
of Eddcation, these facts stand cut: 

There are more than l8.5 million functional 

illiterates in our adult population. 

One of every four students nationwide has sig- 
nificant >"eading deficiencies. 

About half of the unemployed youth, ages l6-21, 

are functionally illiterate. 

In large city school systems, vd to one half of 

the students read below expectation. 



This disturbing reality has 
led to massive literacy 
efforts such as the national 
Right to Read program involv- 
ing students, professionals, 
parents, and communities. 
The Fort Worth Public Schools 
pledge support and involve- 
ment in such efforts. 

Rather than continuing a 
singular program- -that of 
remediation for the dis- 
abled reader — it was con- 
cluded that the services of 
the Elementary Reading Clinic 
should encompass the total 
reading program in a sup- 
portive effort to ensure 
maxlmiim literacy. The staff 
members are committed to 
the best possible instruc- 
tional reading program, one 
thfjt will challenge the 




gifted learner, prevent reading deficiencies for the 
less able, and provile tutorial instruction for the 
handicapped learner. 

With the evolvement of a broadened scope of services, 
it is not uncommon tor the clinic teacher at times to 
find herself overvhelr.ed with a barrage of duties and 
rtfSponsibiiitierD . 

She must continue to exercise ner exr-ertise ir* tutorial 
work, assist in pla'-.r.ing and executing the basal reading 
prograin, keep abreast of currtfnt trends and r^terials, 
identify reading prob^ '^r.s and pose possible solutions, 
assist with in-servic- and vork.'r.cps, and all times 
work coope>*atively wi^h the principal, classroom teacher, 
and other staff r.er.bers. 

It 13 intended t'^at tr.is handbook afford a sense of 
dir--ti',n :io * hfit the reading specialist may function 
Tr,cr- ef f*f Jt: veiy in rreeting her professional challenge. 
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II,. JOB DESCRIPTION 

Within the more extcru^^ve scope of services now being 
offered by the ^Lenentary Reading Clinic, the staff 
members must identify vith all facets of the reading 
r.^-op'-^jn. }11 ,nase? are concurrent and no part of 
trie ^rcgram Tnu-:t take pre'.euence c ^r another in one's 
performance of duties. The reading specialist truly 
becomes Involved and accepts the full range of the many 
duties prescribed. The reading specialist: 

A. Works under the immediate supervision of the co- 
ordinator of the elementary reading clinic, who 
is responsible to the director of elementary 
education, and through him to zhe assistant super- 
intendent for elementaiT" education. 



B. Works directly with the principal in deciding how 
her services may best be used. 

C. Helps identify proolems relating to individual 
schools and aids teachers in diagnostic procedures. 

D. Helps in Jetting up and agreeing upon acceptable 
objectives to solve the problems identified. 

E. Serves continuously as p resource person for the 
basal rjid supplementary reading programs. 

r. Assists achers in the utilization of reading 
materials and media. 

G. Ai^sists with in-:^ervice meetings when needed. 

H. Works to facilitate continuous progress in reading. 

T jivc3 tutor! 2.1 occictance to snail groups or 

individuals identified as having specific reading 
iisabil ities. 

.'. Workr, as a teim leader in the classroom, and helps 
with 'Tontinuous evaluation. 



K. Spends a portion of her time in the classrr- m 
assistinp: teachers in ohe improvement of ' aeir 
methods and tfv^hniques in the teaching ^ reading. 
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L. Aiis teachers in determining instructional levels 
aiii in getting the teaching materials needed to 
ac commodate all l^vel^>. 

111. JOB TARGETS 

Each stai'f ner.ber must file with the ceordirsator of 
trie readir.g clinic a yearly statement of Major Areas 
of Respcrisibilitv and Job Targets. Within the frame- 
work, of the . description, the areas of responsibil- 
ity are the ; als for the year's work and the targets 
are steps v:.ich will be used to reach the goals. 

The jyc of the reading .specialist is one of many 
aspects. Because each school is unique in its needs 
ar* X goals, the Job targets will vary froc school to 
zchool. The person who serves in the capacity cf 
reciding clinic t?acher must be adept at using varying 
techniqje:^ a.: alternate approaches to probles solving. 

The follovir.i^: jt.b targets list scce cf the ways in 
which maj r r--.^;-.nsibi lities say be net. These are 
r.oan* t ^ ^-erv-^ r.'.'rely as suggested provedures, and by 

r.^aris .^h^\.-l i- ^^iblt \r.e creativity of the indi- 
vliual t-"i'h*T. It :r obvious that no 




A. ria^.osing tc Itftemir.e readi:.g Seeds 



1. Tn** r-'i:l:.f: • ♦ -^i.-her r:elp^ iier.Mfy the 

I r'- 1 : J r*- 1 .A* 1 : r. : 1 v i i'^al i^c hoc i , ar.i 

£C 1 V"»* t he c rc c 1 ens i ier. 1 : e d . 



»llr.:r tea^rh'^r l,:t :r. placing 

:rer; fit t'r.e m re r :n:struct icnal level. 



-i. I:.fc!T:al tests nay be giver, by the clinic 
teacher cr the classrcois teacher. 
;lr.r rr^l te.-its nay be fctind listed ri 
I-irt rive, ALz-eniix C of this handbcck. ; 

t. Tr.tf thilvscphy of continue us prcgrcss 
r^houli be the basis cf any procedures 
^.-t'i frr pup^l rlacer.cr-t. 

rr^v: :ing in-'epth diagnostic testing for 

children vho need particular help in 
reail: g Is the Job of the reading specialist. 
(Diagr.ostic reading testr are listed in Part 
rive. Appendix B. ) 

a. The finiings of diagnostic testing are 

I ♦•St presented to the classroom teacher in 
tr.e forn of i ten-analysis or task-analysis^ 
Tin! r.eans and materials for reinforcement 
rhculd be s'jggested. 



b. Mastery tests accompanying the basal reader 
ire excellent diagnostic tools. The clinic 
teacher shculd help the classroom teacher 
•tr.alyze the results. 

: I 'ir. n i n^t i . i i ng Le y e ^ T n -se r v i ce 

The re-tlinf, specialist serves as a resource 
j^rson frr building- level in-service in the 
fi'-: : ' f reading. 

Tr.*- irir.ciral, resource teacher, and reading 
'-lin-'c teacher shr-.ild plan for the type of 
:n-S'-rv:c»' n»-cd**d. 
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r?aiinic ir.-cer".-ice shcul 1 be planned to 
1 _• _ r.: II.:. r.*- :? r re . * ne f o 1 1 ov i ng 
: tjtfjli V-.:: 

a. Tc help zLassrcam teachers in the iaprove- 
n-.T.t E-tr.cds ar.i techniques in the 
teach ; r.*- z f rea : : r.<r 

h. To heir ttracher:; /.n^v content and uses of 
*-x:7.tI:.g reaiing ani ancillary materials 

r.'i/.e thv staff avare cf the services 
cffer--:: "ry the retiring specialist 

i. Tr trvjent nev ns^terials frc-si the 



T: a^5i.-t :r. railing transition to other 
t i.^'i". r^ a -^frs fcr recycling purposes 



"Xi .a:;. r**c r^i -:eeping 
" tc-i^t t'^achers :n using the J^r.tiKUur. 



7 1 r.:nstr'r-e r.ulti^.'^dia naterials 

7 hell the clas:;rjcr: teacher be avare of 
t r. t- r h f 1 : ; hy c f c on t i nuous progress , 
ani ne'-h is cf ach: ^^ving it in a claissroom 



w. 'Ycvlding a Tctal Peaiing Program 

1 . Basal reaiing 

a. Tho basal reading progran should be planned 
by a rt'^er;::^ connittee made up of the 
principal, resource teacher, and the clinic 
teacher. 

(1) Goals for the year should be deter- 
mined. 

(2) Scheduling and time allotment may be 
discussed. 

O 10 
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v-u: ana ♦.rvaiualion 



, ..gr-c -i* *r.*? '*'^ar 




jh rl'iT.s for recycling X 

s*.uier.tn vno -irv unable to progress 

the r.ext higher level of in- 
:;trujtion. 

t te?:,ri*j:; the responsibility of the 
r*''A'iir.g clinician to prcvide help for 
•i^.^assrwn teacher in inpleaenting 
a:;i rTit^Mir.lng ar* effective reaaing 
rr-grar.. ^^""^ 

{!) Azzir^x. the teach^^vj^ ^^fia'^'^^i^^C 
groups- for i ns tract io^*v 

(2) If r.ecessary, work in the classrc<?si 
as a team leader. 

'3; Evaluate together the result:^ of 
r.astery, diagnostic, placeiaent, or 
ether tests. 



.n tne basis of test results, write 
p re:^ c r i pt i ve pr cc edur es for individ- 
ual 1 z i ng i nst rue t i on . 



(3) Assist in securing books and niaterials 
necessary for basal instrtiction and 
extended activities. 



^ t ) >. dcnons t rat i on teach i ng . 

(?) •''Ake reconsmendations Jind secure 
necerrary instructional media for 
r^cyc I i ng students . 



O i: 
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If feasible, assii^t in Keeping the 
:-!-r.?ir.v:.t. Recori of Heading Progress 



Lp:vr.t»r.t-iry reading prog ran 




A^c:^^ termers ir. i^electing supple- 
:rx-nt -s.:7 rv^iing na.*er:al, keeping in nind 
•.ha* Fu:?r r.i*er:al ir. not for instruction- 
•-1^. ruriv/vr, but fcr the practice and 
'ir r I i i r. f skills being taught in the 
1- V- 1 pr,'.>nt -±1 r rc grar. . 



tc nake surplecentary 
I rather than an 
a well-structured 



r\ ^^^-dL^hev'^ in findi.--^ ways ■ nake 
^'•rA^'.tary r^^ading a "fun time" in an 
rt to fcJ^er a love fcr reading. 




3. Tutorial program 



Kron tire t . lir^e tutorial teaching by the 
reading specialist nay beccne necessary. 

Follow ila^iOrtic procedures in selecting 
only those lupils that the clir.ician and 
classrcc^ teacher feel n:ay profit from 
t'r. s service. 

c. Zcn-?iule classes for the mutual benefit 
cf th>' rupils and classroom teacher. 

c. Initiate volunteer prograns; i.e., 
par'?r.t -tutor, peer teaching, etc. 

i. Provile help for non-English speaking 
children. 

Individualized reading programs 

?'!ost sf the schools have kits or ether forms 
of Indi vi iualized reading programs. Quite 
often it beccmes the responsibility of the 
reading specialist to initiate these programs. 

a. Encourage teachers to become familiar with 
objectives and contents of all individ- 
ualized reading programs available to them. 
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fc. rxccvrage the use of these programs as an 
a't'-n.ate a^-proach to meeting reading 
r.ee i j . 

c. Urge teav,:;er3 to be selective in their 
choices cf students since not -^11 child- 
r-?r. recponi favorably to this type of 
prcgran. 

1. renind teachers that such programs 

reauirtf close teacher supervision, spot 
checking, and constant follow-up. 

e. Assist in proviaing individualized basal 
prcgrar.i: reiuirei by prescriptive con- 
tract. 

Learning ?e^curce Center 

Many elerer.tary schools have established learning 
reso^wirc^ centers into which children are scheduled 
fcr partic^ilar learning experiences. Usually the 
key figures in setting up and maintaining this 
facility are the resource teacher, librarian, and 
the reading clinic teacher, all working together 
under the direct supervision of the principal. 
Tne resource center will accommodate all areas of 
learning, but the reading clinic teacher will 
confine her services to he>* area of supervision. 

1. Establishing the resource center 

a. Work with the principal, resource teacher, 
and librarian in formulating plans for 
establishing: the center. 

h. Together determine adequacy of the 

facility. If possible, the library and 
laboratory should be housed together. 

c. Ask teachers' help in locating and invento- 
rying all available multi-media and other 
materials to be placed in the center. 




lU 




Provi-ie a key for teachers' 
use which specifies the 
purpose of arid ways of using 
niaterials to reinforce or 
extend srecific skills. 



(2) Refer teachers to the 
Continuum of Reading 
Skills for uses of sup- 
portive media. 

d. Assist in formulating plans 
for ways of securing funds 
for further equipping of the 
laboratory. 

e. Prepare teacher-made kits, 
gaunes, etc., and plan and 
provide mineographed materials. 

2, Using the laboratory 

Once the resource center is made 
operative, plans for its utili- 
zation must be made. 



\ 



\ 



Principal, resource teacher, librarian 
and clinic teacher plan together. 

Acquaint staff and students with its 
function. 
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Flar. vith the classroom teacher for indi- 
vidual cr group participation. 

(1) Peinforcenent of particular skills 

(2) Extended activities 

(3) Er.ricrritrnt activities* 
(h) Iniiviiualized programs 

1. £et up class 'chedules. 

e. When necessary, assist with diagnostic test- 
ing and analysis to detemlne needs of par- 
ti CwUu^ students or groups. 

:\ Cn the basis of diagnosis, assist in writing 
rre3;riptive contracts and recommend appro- 
pria*"e materials . 

g. Vi;-,it other resource centers. Seek inno- 
vativ.,' ideas. 

Maintaining the ^taming resource center 

It becor.es the responsibility of the entire 
staff to cooperatively maintain the center. 

a. Monitor all programs. 

b. Evaluate regularly. Be sure to discuss 
progress or particular problens with the 
prfncipal . 

c. Ghare clerical duties. 

(1) Provide necessary mimeographed 
mat3^ial . 

(2) Assist students in keeping personal 
records in individualized programs. 

(3) Keep inventories, check-out lists, 
etc. , up-to-' 
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PART THREE CORRELATING SERVICES 

4^^rt-r 

, \ ; ir -any capacities and 

-::^::';'!:,r^:::"^'f^'- ^^^^ vary, oui 

^^^^'^r^ ^^th implement 

- ^ ara runctlcnal reading 

* y\ how servict'G nav 



-rit-.ucucly v:th '.he principal in 
nr. : r.'i.ntair.ir.g a bpc-al reading 
'^r -.!.v r.#_-quer;tia: introduction to 

• r-:n- rc^r::ont cf fundanen^al reid- 





•v|taL.o obje.-tivcs to n^: ye problems 



'.air.i'iin the w^nceot of 
ccr.tinucus progress. 

Alwuyr be .suppr.rtive r,r the 
;r:nc:tal's goair vi^h regard 
•^^^ the reading rrcr.rin: of the 

->rve u r^-i^iing n-source 
rer:;or frr the principal. 

'i. A-rf," with in-service, 
and r.eek other oppor- 

ties for inprov5ng 
reading instruction. 
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Provide the principal with 
in; -it concerni-ig reading 
-irriculun, new methodology, 
'ir;d evaluating t. -hniques. 



5. Assist the principal with parent oonferences 
when necessary. 

6. Assist in ordering and disbursing reading 
materials. 

T. Obtain the priLcipal's aK^TCval before send- 
ing messages or notes to teachers or parents- 

3. Confer often on student progress, special 
problems, ar.c other needs in a cooperative 
effort to ensure a reading program adapted 
to\he learning styles of the children. 

Working with the Speech Therapist 

1. Strive for a close and cordial working relation- 
ship so that both the reading specialist and 
the speech therapist are cognizant of the 
other's activities in coordinating the totax 
program. 

2. Use flexible scheduling which will allow for 
problems within one another's schedules. 

3. Realize that reading and speech are inter- 
locking. 

a. Reading specialists assist in improving 
speech problems, especially when teach- 
ing phonics. 

b. Speech therapists incidentally teach 
basic reading skills: phonics, sound 
blending, etc. 

U. Comp]ement one another's program. 

a. Confer concerning student's performance 
and/or behavior. 

b. Exchange diagnostic data. 

c. Cooperate in using referrals for more 
intensive kinds of testing and therapy. 
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Working with the Reading Improvement' Center (RIC) 
Teacher 

1. Submit lists cf pupils who may be possible 
candidates for the RIC program. 

2. Help with screening and diagnostic procedures; 
profile test results and evaluate together. 

3- Aid in planning procedures and activities 
based on test results. 

Recommend materials for use in correcting 
problems identified. 

5. Assist in evaluating student progress. 
Working with Plan A and Plan B Teachers 

1. Help group children scheduled to participate 
in Plan A or Plan B progr-'^i. 

2. Provide reading levels and reading materials 
if requested. 

3. Supply materials for practice and reinforce- 
ment, such as duplicating materials, tapes ^ 
filmstrips, and games. 

k. Aid in developing and designing programs in 
reading and vocabulary work for particular 
students. 

Share knowledge and information concerning 
specific learning disabilities of specific 
st adcnt.G. 

6. Participate in screening committee meetings 
in order to contribute information which mr.y 
be helpful in providing special instruction 
for individual pupils. 

Workin^^ wi^h Students 

1. Value the individuality of each child and help 
him work toward building a good self-image. 
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Sstablisr. a friendly relationship. Make each 
stui-nt he liked. 



3. Have empathy, patience, and be genuinely 
interested in each child. 

I. Alvayj rhrv e thusiasr. :\^r reading. Enthusi- 
asn is contagious. 

V. Motivate pupils so hat reading vi^l be a true 
Jcy, net a tas>, and in every way possible 
help rupils achieve success in reading. 

c. Encourage each pupil to strive for maximum 
achiever.?nt . 

Efaphasize the value of reading as a so\^ of 
information and recreation. 

S. Atter.pt to make each reading ex^ ^lence a 
pleasant and satisfying one. - 



Working with the Visiting Teacher 

1- If necessary, assist classroom teacher in 
filling out referral fonr.s for the visiting 
teacher. 

?. In some instances, initiate re.^rrals. 

3. Give reading tests to Dupils being referred 
for special classe'^^. 




test u^ts and reading 
l^,v"...: :n order to praise 
^h- ir £;trengths and help 



Discu?r a» ; Intei-pret pupils' 



* ^ein work to improve their 
'weaknesses. 
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^. Adrr.Inister the rii^-^s^n Test when requested 
to vi.:. J . 

y. Confer v;th the visiting te'-^jher for guidance 
ir. tailoring Lr.llvii'xnl instruction. 

^, . ; r V : i** ; r 1 1 : . r. *^ in rr.a 1 1 on about c h i 1 ir e n 
vr.ich night heir "n ^isrei^sing the child's 
n^*?ds . 

T. r^rve cr* the ARD ccnarJttee by request. 

W:ricin£ vith the Hcfffeor. Center Teacher 

Adninir.ter aiid interpret the results of the 
standardized t^Jts uced to select the Hoi'ftean 
pup: . 

A.;/,ict in correlating pupil lists and 
5cr*eiul e3 . 

3. ir.'Vlie assistan^^e in locating resource 
naterial'; for use In extended activities, 

^. Beccne fsuniliar with the Hofftoan program in 
order t'_ -jsict in the center as time permits. 

Working with the Classroom Teacher 

strive for gccd rapport; establish a mutual 
trust . 

Acknowledge her strengths and build on them. 

Endeavor to help with setting up the basal 
reading program in her room. 

'I. ^iroup for instruction 

b. Select instructional and suppleT.entary 
materials . 

c. Offer 5;uggestions for classroom management 
in carrying out the reading program. 

Be willing to assume such duties as one can 
perforr for the classroom teacher. 

21 
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2. 
3. 
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5. Assist with testing, .leveling, and placement 
of all F'.i ilg new t^> the school system. • 

6. Encourage the teacher to ho'.or the level 
shown on the student's records when trans- 
ferring in from another Fort Vorth i,choo3 . 

7. remonstrate procedures and materials in the 
'.classroom when necessary. 

3. Interpret the Continuun of Reading Skills ^ 

and assist the teache** in using it effectively 
as reference media. 

9- Disseminate all information concerning read- 
ing methods, materials in the school, and 
any other available materials to which she 
may have access as a reading specialist. 

10. Assist, where feasible, by teaching basal or 
tutorial reading to pupils that need extra 
help. 

11. Tactfully suggest ways of improving teaching 
methods, scheduling, and classrocan management. 

12. Encourage the teacher to set realistic goals 
for each child, and facilitate continuous 
progress in reading. 

13. Offer assistance in any of the language arts. 

ll+. Together evaluate and concur on student 
progress. 

a. Progress to the next instructional level. 

b. Reinforce specific skills 

c. Recycle at a particular level. 

15. Learn from the classroom ceacher; pass on her 
worthwhile teaching and operative techniques 
to others. Compliment her on a Job well dor^. 
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^urce Teacher 



r.ec-ogr.:?.*.- -i r.^^'i^i: recpcr.sibll ity ir* seeing 
that ar. efrec*:v^- r'-^i Ing prog ran is imple- 




^,^ri a^i^r.st tr.e 

:f ar./ students' or 
teachers ' needs . 

Coci'^rate to delegate 
re rc n s i b i 1 L t i cs s *i 
as the crdering cf 
materials, the ^^is- 
jeril nation cf read- 
ing information to 
the facility, the 
tutcring of specific 
chlliren, etc. 



Chare work space and instructional materials 
when necessary. 

Under the direction of the principal, work 
together as a tean in preparing and present- 
ing in-service. 

Evaluate together the available basad readers, 
supplementary materials, tests, etc., for 
determining the best possible choice for 
various reading groups. 

Di?cu3S recycling decisions concerning 
specif if' children or groups. 

Conff^r as to ways in which available funds 
could be spent (funds from Title I, PTA, 
7ind other sources) to insure thac priori* y 
materials are purchased without fear of 
duplication. 

r^har^"* the responsibility to see that all 
nv'iiing records are properly kept. 
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10, ?he resource teacher, reading specialist, and 

the prir.cljii .'hould cor.*"er regularly and • 
agree upcr; va/r" of improving the reading 
progran, and ways of i.elping individual 
teachers ir.prove their nethods. 

11, 7^.-' perite ir. pl:ir.r.iag tutc^rial 3tud**nt lists 
and classes to avoid duplication and con- 
flicting schedules. 

12, In every way possible, work toward the teas: 
approach in establishing and maintaining the 
r.ost effe:rtive readir^g progran possible. 




J. Working with Parents of Tutorial Students 

L. In special cases, keep in close touch with 
the parents. 

a. Let them know their child's reading 
problem as identified by the read- 
ing specialist, and discuss plans 
for correcting the problem. 
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b. Make then cognisant of the fact that 
corr'-cticn of reading disabilities is 
usually a slow process. 

c. Advise then to offer encouragement to 
the child and to refrain fron criticism. 

d. Suggest ways in which they may work with 
the child at hor.e, and provide the neces- 
i;ary materials. 

e. Let ther. know t:iit they are important to 
the child's progress. 

2. Keep all parents informed on student progress. 

3- Invite each parent to visit classes at some 
time during the year. 

i>how gratitude to the parents for their 
supp ^ t . 

K. Working with the Librarian 

Acknowledge the fact that the programs of the 
reading clinic teacher and the librarian are 
mutually reinforcing. 

Rely upon the expertise of each in implement- 
ing a team approach to achieve the following: 

a. Extend reading beyond the classroom. 

b. Enrich the quantity and quality of materials 
to which students are exposed. 

c. Afford independent study. 

Join in planning a program that wiSi insure 
opportunities for the student to apply the 
development skills being acquired in tutorial 
classes. 

a. Examine diagnostic data, and discuss the 
student's reading needs and reading habits. 

25 
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b. Discuss the child's interests. 

c. Att-L'iapt tu match library catei ials to the 
child's ability. 

i*. Comniunicate frequently to reinforce the po- 
tential contribution eacn can make in assist- 
ing the other. 

5. Offer suggestions as to books and other media 
that may be purchased with library and other 
funds. 

6. Assist in record keeping, check-out lists, and 
inventories of multimedia materials. 

Working with the Bilingual Team Leader and Aides 

The special reading teacher is not directly con- 
cerned with the bilingual program other than her 
usual involve":ent with the classroom teacher in 
maintaining a strong basal reading program. How- 
ever, there are ways in which the clinic teacher 
may project her services. She may: 

1. Inform the bilingual team leader and aides of 
services offered by the reading clinic 
teacher. 

2. Interpret the Continuoin of Reading Skills 
and see that a copy is available for use by 
all bilingual personnel. 

3- Become knowledgeable and supportive of the 
bilingual program. 

h. Offer to provide in-service for aides and 
any other bilingual personnel not familiar 
with the basal reading program. 

5. Provide instructional materials and supplies 
when necessary. 

6. Administer iurvey or other tests requested 
by the Department of Research. 
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M. Working with Follow Through Program Assistant and 

ether Personnel 

As with the Bilingual Program, the reading 
specialist is not associated with the Follow 
Through Prcgrar:, but upon request she may assist 
in the foil owing way.i: 

1. Recomr.end leveling procedures. 

2. Explain the Continuur of Reading Skills and 
its use as reference media. 

3- Recommend instructional materials as alternate 
approaches ^o correcting reading deficiencies. 

Interpret test scores smd msike appropriate 
recommendations for strategies to correct the 
problems identified. 

II. WORKING WITH THE ELLTtEIfTARY READING CLINIC COORDINATOR 

A. The reading specialist works under the direct 
supervision of the Elementary Reading Clinic 
Coordinator. 

B. Early in the school year, after having met with 
the principal, file with the coordinator Major 
Are?is of Responsibility and Job Targets. 

1. Principal and clinic teacher decide together 
on Hdjor areas of responsibility. 

2. Discuss feasibility of plans and solicit 
suggestions x'rom coordinator. 

^. Maintain copy of plans for frequent reference; 
this serves as the framework for the year's 
wc rk . 

C. Rf'port absence from work to coordinator vho, in 
*.urn, calls principals involved. 

I). Discu.sG all problems and major decisions with co- 
ordinator. The is friend, advisor, and emissary. 
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Invite her to visit you in your schools, 
especially when you are experiencing difficulty, 
c r when you wish her to see a particular accom- 
plishment . 

Acknowledge her special talent as a resource 
person in the field of reading. 

1. Seek advice regarding instructional materials. 

2. Discuss pilot program proposals you may have 
an interest in pursuing. 

3. Ask for suggestions for improving and/or 
help in evaluating the basal reading program 
in a particular school. 

U. Seek prcfessional advice. 

Be prompt for staff meetings, pr'-vide input, and 
graciously accept assignments. 

3e responsible for all materials and equipment taken 
from the clinic. 

1. Sign for all instructional materials. 

2. Return materials promptly when finished with 
them. 

3- See that all equipment assigned to you is in 
good order, properly packaged, and returned 
for storage at the close of the school year. 

As LOon as possible after the opening of school, 
file your schedule of work with the coordinator. 
If at any time your schedule is disrupted, notify 
coordinator of whereabouts. 

Support the coordinator in her efforts to maintain 
the reading clinic as a pivotal point of operation 
providing a service based on sound philosophy and 
basic principles. 



28 



PART FOUR 



INSTRUCTIONAL MATERIALS 



A r.'^t iser.s^^Ty apprci?:; t< i nil /idual izat ion of learn 
Ir.frj jan provl it? reinfoi* -t^-ment for 'disabled students 
ao well as enrichment tor the gifted learner. It is 
ir.rcrtant that all st'ider.t;:^ be afforded experien-jes 
if. inaepenient stuay if they are to develop methods 
z*J iiscipl ir.e i inquiry in examining ideas that 
extend beyond the classroor.. 

Tt behoove'^ tne educational staff to develop cora- 
r -tency in prescribing uses of ancillary materials 
v/ailable for student use. It must be kept in mind 
that "uch materials are not meant to replace a basal 
reading program; instead, they become supportive in 
a modified syster.s approach. The reading specialist 
is available to assist in the selection of these 
materials, and to explain or demonstrate their 
recomnended use. 

It would be virtually impossible to include descrip- 
tions and uses of the multimedia available in all the 
schools; cons'-^uently , the following lists include a 
brief description of selected ones. 

:rJLTI!lEDIA LICTG 

ihe materials have been categorized as being (l) 
cor-mcn to all elementary schools, and (2) those 
found only in Title I schools. Each list is pres- 
^•nted in alphabetical order. 

A. Tl^e following; list includes multimedia materials 
jcrjnon t<: all elementary schools in Fcrt Worth. 

1. First Talking Alphabet, Part 1: Consonants 
Ccott, r'oresman and Company 

Consists of records and individual cards 

{non-consiimable ) which may be used for 

teaching or ret' ^hing children to identify 

ini'-.ial and fir consonant sounds in words. 



and to associate these sounds with letters 
that jorjr.'.nly represent then in written words. 
Duplicatii.f.: r.asters available. 



First lalkiK.j Alphabet, Part 2: Vowels 
Scott, Fcresnan and Company 

Includes records cf prcgranL*ned instruction 
with pupil instruction cards, and duplicating 
r.aSwers for teaching and reinforcing vowel 
3oi-inds. The first four lessons take up 
consonant scu.nd-letter correspondence. Vowel 
instruction begins with lesson five. 

First TalkiKj StorybcoP 
Scott, Tcresnan and Company 

Each of 21 storybooks in this series is 
accor.ranied by its own recording of the story 
or poen::. Pupils na;/ listen singly or in 
sr.all groups to the stories read by both adults 
and child readers. 

Tapes 
Ideal Company 

Consists of several sets of ten- to twelve- 
minute taped lessons with duplicator work- 
sheets to teach visual discrimination, auditory 
perception, and principles of phonetic analysis. 
Sets of tapes included are: 

"Reading Readiness" 

"Classification, Opposites, and Sequence" 
"initial and Final Consonants" 
"Blends and Digraphs" 
"Vowels" 

"Syllable Rules and Accent Clues" 

"Word Euilding" 

"Phonetic Analysis" 

"Spelling Generalizations" 

"Word Function and Sentence Patterns" 

"Rules of Punctuation" 
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Includes t V*':.* y-* vc Ir.."* r: j J iei^I^r^ei t'rr 
*-:■ i n any -i t ! : . ^ re a i i r. e n c r i'i i*:* t r ade 

** ^ ^, ^, 

r, r, /• , *. , v, v, x) cr one ^.f 

-r.^t'Sf ^r.culi bt- ur>-i ir. the ii'^i-'V ir. wr.ijh 
*:.V'y ar<^ ir.^r'^ iu.-e ; :r. the tar^icular reaiir.^r 



t r.at : j b*^ i r.^ t ;f:ht . 



t". Lt:: rev Fst'^ B^ ^ivis 

H-u^:.tcn Mirrlin Company 



:..-I.-tr c:' a .'tani-jr b-^ari vhich cental ni; 
. * al .-"^tVerr. cn -ne /.lie, and lower-case 
.'-tt-rj tr.e reverse aide. The child fits 
• n- :la."lj >-tt'*r intc Itc ccrr^'C* area. 
Tni.^ .< :n'-::th<-t I ? uij benefirial for child- 
r-r. vhc ^ir-- navin^; ilffl-ulty vith tasks in- 
volving :Ir •rir.ination and l**f t-to-right order. 

Hc if:htf>n !'ifr::n Ji'ntany 

Includes twelve 12" L F records and duplicat- 
ing r.ast^rs. 



;VcvId*»s r rograrjned ins*r'*ct:cn in letter 
f c rrS' , cor.Grnrint 1 et ter-r.cMnd ar.soc i at i ons , 
and '^s i nf: ?cn text v 1th ^rn 1 y * r.* • ber 1 nn i ng 
.:o ;ni tr r-;rrly tne -icining v^ri. 

L:r>trK zr.d - -r:»7r7£j 

::g .rhton Vfrflin C^r.pany 

1 e!-*v^-n li " L : r^'^crdG and iupli- 
■'•it:::g r/ir.*'TS. 



: r V ; i ^ r ! r * r'v^ \ : 'jn : n v owe 1 1 e 1 1 e r-so ' ind 
•i." su«'j i at I c n / ; n vh i oh t ch i 1 d vo rks i nd^^- 
:' n ien* ly n v&rkr.rieetr, iir«^cted by recorded 
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Listening and Learning 
Houghton Mifflin Company 

Contains five 12" L P records and duplicating 
masters * 

Develops the child's basic listening skills 
ani i^ especially useful with children who 
have liir.ited backgrounds in language. This 
material will kelp in developing an under- 
standing of common directions and provides 
practice for following those directions. 

Tkc ^Jeij Linguistic Block Sern^es 
Scott , Foresman and Company 

Consists of four sets of durable one-inch 
plastic cubes imprinted with letters, letter 
combinations , pictures , punctuation marks , 
and words. Designed to teach letter-sound 
relationships, spelling patterns, and sentence 
structure. 

SRA FeadLng Lahoratoi*ies 
Science Research Associates 

Kits contain m^oltilevel, individualized 
developmental programs of basic reading 
instruction. Basic organization and proce-- 
dures are common to all of the labs, "^ograms 
permit each student to begin at his own level 
of instruction and progress as fast and as 
far as his learning rate permits. Self-scoring 
and charting procedures require periodic 
teacher guidance and spot checks. Labs de- 
signed for primary and intermediate students. 

P 'mary Labs concentrate on skills in three 
general areas: reading comprehension, wori 
study, and listening. 

Lab la - includes seven instructicr.al levels, 

from 1.2 to 3.0 
Lab rb - includes eight instructional levels, 

from l.k to k.O 
Lab Ic - includes ten instructional levels, 

from 1.1* to 5.0 



3. a 



Intermei_ate (e] e^ientary ) labs develop skills 
in fi,.^ general ai^eas: reading range and 
ct'Cipiehension; word and sentence analysis; 
language skills; reading rate and concen- 
tration; and listening comprehension. 

Lab Ila - includes ten levels, rom 2.0 to T.O 
Lab lib - includes ten levels, from 2.5 to 8.0 
Lab lie - includes ten levels, from 3.0 to 9.0 

12. Second Talking Storybook 

Scott, Foresnan and Company 

Set contains 23 storybooks with records. 
T^»acher's Instruction Booklet includes a 
resume of each story and suggestions for 
follow-up activities. 

1^,. '^"hat's the ^'ovd? 

Houghton Xifflin Company 

Series of 12 full-color filmGtrips that 
provide instructional program in word 
attack skills, dictionary skills, and 
meaning acquisition skills. 

lU. GetSet Games 

Hoiji^hton Mifflin Company 



Series of 8 games that are designed 
especially for beginning readers. 
There is one set in each school. 



B. The following materials, along with those of the 
preceding list, are usually found in Title I 
Gchooj s . 



1. BRS Satellites 

Science Research Associates 



Consists of a collection of original stories 
and poems for b^'P;innin * readers. Durable, 
plastic-coated booklets, color-coded by read- 
ing Icv'-ls. Program contains no written 
exercises. Designed to compliment a basal 
program as supplenental reading. 
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2. 



I>ur7*ell-'Murph:^ Pkonias Practice Program 
Har court. Brace & World, Inc. 



1 



Kit consists of 8l durable, reusable cards to 
give practice in applying letter-sound 
relationships. Duplicate cards are included. 
Lessons are self-directed and self-corrected. 
Materials nay be used as follow-up on whole- 
group instruction, small group teaching, 
partner use, or individualized instruction. 
Cards are organized into six major groups, or 
categories, in terms of particular phonic 
element being dealt with. 

3. Phonics We Use Learning Games Kit 
Lyons and Carnaham, Inc. 

Set of ten separate games designed to supple- 
ment phonics and reading instruction. Not 
intenaed for initial presentation of phonics 
concepts. Pecommended for use in phonetic 
reinforcement, diagnosis, and tutorial work. 

^. Pandor House Feading Program (Yellow) 
Handom House 

Individualized reading program designed as a 
supplementary unit for pupils reading at 
levels l.e to i^.O. Materials provide a twofold 
theme: to help pupils develop reading skills, 
and discover the special appeal of good lit- 
erature. The program provides high-interest 
children's books, skills exercises, pupil- 
teacher conferences, and reinforcement work 
for the child who needs it. 

5. rrndom House Reading Program (Red) 
Random House 

Very similar to the above program. Designed 
for pupils reading at grade levels 2 to 6. 
Places special emphasis on comprehension 
ski lis. 
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Head Along — Read Alone Kit 
Scott, Foresmar. and Company 

Contains 20 well-known trade books with 
accompanying record.;. Books are well written 
and illustrated. Teacher's Instruction Book- 
let presents synopsis of each book and sug- 
gestions for presenting the material to 
students. 

Read On 

Random House/Singer 

A criterion-testing program consisri 'g of 
sixty tests administered by audio-tt_>e 
cassettes. Students respond on duplicated 
response sheets which are self-correcting. 
The specific skills tested consist of the 
normal range of major reading skills devel- 
oped in grades i through U. Although the 
program is basically designed as a diag- 
nostic device, i'. nay be used for individ- 
ual remediatx.jn , group practice in skill 
building, evaluating growth, and for en- 
richment for the more advanced students. 
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APPENDIX A 
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CERTIFICATION REQUIROIENTS t ' ^ 

1. The professional reading specialist certificate is to 
be based upon a provisional elementary. Junior high, 
or high school certificate issued up^n the basis of a 
baccalaureate degree program. 

2. The individual to whom the certificate is issued has 
ccnpleted three years of classroom teaching. 

3. The program for che certificate includes: 

A minimum of 12 semester hours of graduate work 
in reading, including the following suggested 
areas: foundations of reading, diagnosis and 
correction of reading disabilities, and clinical 
or laboratory practicum in reading 

A resource area of a^" least six semester hours, 
including mult i -cultural concepts and linguistics 

A professional education area of at least six 
semester hours (Individuals holding provisional 
certification at the elementary level are required 
to have at least six semester hours in the study 
of th? Junior high and/or high school age pupil 
and in the study of working with pupils at the 
secondary level ; individuals holding provisional 
certification at the junior high and/or high 
school level are required to have at least six 
semester hours in the study of the elementary 
school pupil and in the study of working with 
pupils at this level.) 

Elect ives as needed to complete the master's 
degree 

Any individual now holding a provisional eleirentary, 
junior high, or high school certificate issued on the 
basis of a baccalaureate degree and meeting the above 
requirements may add the certificate for the reading 
specialist by presenting to the Texas Education Agency 
transcripts of college work completed, an application 
form, and the application fee. 

Rev. July, 197^ Texas Education Agency 
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